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Using The Handbook
Welcome to TBSP’s RTI2-B New School Team Member Handbook

Please note: you must have internet access to fully utlize this document as some of the
materials included are videos and interactive presentations.

Side Tabs

Additionally, the tabs can assist with moving between documents within the same section.
Example: You are reading the “RTI2-B Overview (one-pager)” in the RTI2-B Overview section
and you want to find the “Tier I Electronic Resource Binder.” Simply select the Overview tab
on the right side of the page and you will be returned to the section title page. Now you can
once again access all of the RTI2-B Overview resources.

Questions to Ask

Section Title Page

Additional
Resources

Located on every
section title page, these
buttons link back to
the handbook’s Table
of Contents and the
Handbook Guide page.

All resources within the
section will have a button
on the title page, they will
link to the first page of
that document.

Examples

Side tabs are the main way to navigate between sections. They are available on all pages.
By tapping one of the binder’s side tabs, you will be red to that section’s title page.
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As you explore the resources in this document, here are some tips to help you with navigation.

Located on every page,
Side tabs provide
navigation between
sections and return you
to the start of a section.
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External Link

Tennessee Behavior Supports Project

Presentation
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Click on the image below and you will be redirected to begin
the presentation. Including the two embedded videos, plan
for this presentation to take about 30-35 minutes to complete.
Once complete, you can return to the handbook for additional
information and resources.
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RTI2-B Overview Brief
Tennessee Behavior Supports Project

A P R I L 2016
This guide was produced by the
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Supporting RTI2-B in
Middle Tennessee Schools

Tennessee Behavior Supports
Project at Vanderbilt University
– one of three projects across the
Department of Education to
provide training and technical
assistance to schools as they
address the behavioral needs of

Examples

state funded by the Tennessee

students. This brief was authored
by Melissa C. Hine, Brooke C.
H. Shafer, Abbie Jenkins, Blair P.
Lloyd, and Erik W. Carter.
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RTI2-B Overview
Response to Instruction and
Intervention for Behavior (RTI2-B) is an
organized framework to help districts,
schools, staff, parents, and students

efficiently align social and behavioral
supports into one multi-tiered, problemsolving framework. This customizable
framework can help schools create a
positive culture for students and staff
with the goal of improving academic,
behavioral, and social outcomes for
all students. RTI2-B is beneficial for all
schools, even schools without significant
discipline concerns. The
Tennessee Department
of Education has already
implemented a multitiered system of supports,
Response to Instruction
and Intervention (RTI2),
which promotes student
academic success. RTI2-B is
a framework that promotes
social and behavioral
success. Establishing a
positive school climate
can be achieved through
this Multi-Tiered System of
Supports.1

The purpose of RTI2-B is to teach all
students pro-social behavior skills and
prevent problem behavior while
enhancing positive relationships within
the school. Pro-social behavior skills are
the “people skills” students need to successfully interact with others and build
positive relationships. Implementing
RTI2-B requires a shared commitment
school-wide
to teach and
reinforce
positive
student and
staff behavior. It
also stresses that
staff should adopt
the view that all
students can learn
appropriate behavior
if sufficient and supportive opportunities to
learn are provided.

Additional
Resources

wo years ago, Bramble
Middle School decided something needed to change. An
overwhelming number of students
received office discipline referrals
every day, and there was often a line
of students in the office waiting to
talk to an administrator. The hallways
were loud and chaotic during passing
periods, and there was no structure in
the cafeteria. Bramble Middle School
was not a place where students and
staff wanted to be. The principal learned
about RTI2-B at a local conference and
realized that attending training could
help her school create a plan to improve
their problem areas and the school
culture.

Questions to Ask

Shuster, Marilynn Porritt, Becky
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Response to Instruction
and Intervention for
Behavior (RTI2-B) is a
systems approach to
help districts, schools,
staff, parents, and
students align social
and behavioral supports
into one sustainable
and effective multitiered, problem-solving
framework.

School stakeholders—including families,
students, educators, and other school
staff—should have a shared mission
and understanding of RTI2-B, as well as
shared beliefs and values regarding the
plan to implement RTI2-B at their school.
A fundamental belief behind RTI2-B
is that pro-social behavior and social
emotional skills can be taught. Without
this shared belief and commitment to
teaching these skills, RTI2-B will not be
successful. RTI2-B provides universal
supports for teaching pro-social behavior to all students. Stakeholders also
need to share ownership of the plan
and communicate effectively regarding
the plan. RTI2-B affects everyone in the

Universal supports for
teaching pro-social behavior
to ALL students

Belief that pro-social behavior
and social emotional
competencies can be taught
compe

Additional
Resources

Ownership and e ective
communication across all
stakeholders

Along with universal supports for
teaching pro-social behavior, RTI2-B is
a framework for implementing a range
of evidence-based interventions and
supports. Students who need additional
support are systematically identified
using school data, and appropriate
interventions are provided. RTI2-B
school teams use data-based decision
making to solve problems and monitor
the effectiveness of the plan. Refer to
the figure below to see how the core
principles of RTI2-B work together.

Questions to Ask

Core Principles
of RTI2-B

school, so all stakeholders should have
the opportunity to learn about the plan
and contribute their feedback.

Development of
meaningful relationships

Shared missions, beliefs,
and values across
stakeholders

Evidence-based
interventions and
supports

Teams problem solve
T
using data-based
decision making

Examples

Core Principles of RTI2-B
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The Purpose of RTI2-B

Integratiion of academic,
b h i ral, and socialbehavio
emotional initiatives
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Benefits of RTI2-B in Schools2
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School climate refers to aspects of
the school environment that make
students feel safe, valued, supported,
connected to their school, meaningfully
engaged, and academically challenged.3
Building a positive school climate is the
responsibility of everyone in the school.
School climate can be transformed
through policies and practices that
promote academic achievement and
school success. Relationships are the
foundation of school climate, and RTI2-B
can help schools achieve a positive
school climate. School climate is

RTI2-B Continuum of
Supports
RTI2-B consists of three tiers of
interventions and supports that differ
in intensity. Different levels of supports
are provided to students based on their
response to intervention. RTI2-B school
teams regularly use data to determine
which students will benefit from
additional supports or interventions.
When using positive behavior supports
in all three tiers, schools create a
culture where all students and staff feel
respected and valued.

Tier I
Tier I promotes a positive school climate
by focusing on the social and behavioral
needs of all students. When establishing
Tier I, RTI2-B school teams work together
to develop a plan for a positive and
supportive school environment through

teaching and encouraging school-wide
behavioral expectations. Tier I includes
teaching all students the pro-social
behaviors needed to meet expectations
in an effort to prevent problem
behaviors. Instruction incorporates both
school-wide and class-wide strategies
that are applied to address the needs
of all students. Instructional practices
within Tier I focus on defining, teaching,
modeling, and encouraging expectations
throughout the school for all students
and staff.
RTI2-B school teams create a system for
acknowledging students’ appropriate
behavior. Developing a school-wide acknowledgement system helps to foster
a more positive school climate because
staff members focus on students’ prosocial behaviors rather than the problem behaviors. The RTI2-B school teams
also develop a system for acknowledging
faculty and staff participation in the plan.
Consistent and appropriate response
to problem behavior is a critical feature
of Tier I. RTI2-B school teams must work

3

Additional
Resources

RTI2-B and School
Climate

improved when building relationships
are a priority and the academic,
behavioral, and social needs of all
students are addressed.

Questions to Ask

RTI2-B can be customized to meet
the specific needs of each school.
Implementing RTI2-B at your school
does not mean other initiatives must be
abandoned. Instead, it can be integrated
with other academic, behavioral, and
social-emotional initiatives. RTI2-B is
meant to build on what your school is
already doing to help students and staff
be successful.
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Tier II
Tier II addresses the needs of students
who need additional support beyond
Tier I. Tier II is a preventative approach
to supporting groups of students at one
time. Group-based Tier II interventions
do not replace Tier I supports but are
provided in addition to all Tier I supports

Tier II interventions should be evidencebased interventions that target students’
identified behaviorial or social-emotional
areas of deficit (e.g., self-management,
coping, organization). Examples of Tier II
interventions include Breaks are Better4,
Check-In/Check-Out (CICO)5, social skills
clubs6, and mentoring. RTI2-B school
teams use progress monitoring data
to determine the effectiveness of the
interventions and decisions are made
using the team-based problem solving
process.

Tier III
Tier III addresses the needs of students
with behavioral or social difficulties
who continue to engage in levels of
challenging behavior that interfere with
their academic and social progress.
Students can be identified for Tier
III interventions through universal
behavior screeners, office discipline
referral data, attendance data, teacher
and/or parent nomination forms, and
progress monitoring intervention
data. Tier III supports are provided in
addition to Tier I and Tier II supports.

•
•
•
•
•
•
•
•

Built on Tier I Supports and
Practices
Continuum of Supports
Targeted, Group-based
Interventions and Supports
Evidence-based Interventions
Preventative Approach
Data-based Identification of
Students Needing Additional
Supports
Rapid Access to Interventions
Team-based Problem Solving
Process
Progress Monitoring of
Interventions

Tier III interventions are evidence-based,
individualized, and function-based.
Examples of Tier III interventions include
functional behavior assessments,
function-based interventions, and
individual counseling. RTI2-B school
teams use progress monitoring data
at the individual student level, and
all team members, including families,
should provide input on each student’s
individual plan.
Tier III interventions promote a positive
school climate by ensuring the students
with the greatest needs receive a level
of support that allows them to thrive in
school. Tier III interventions maximize
the extent to which these students
participate and engage academically and
socially in school. These interventions
should focus not only on decreasing
challenging behaviors in the short term,
but on teaching and strengthening
pro-social behaviors that will benefit the
student in the long term.
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Additional
Resources

•

RTI2-B School Team
Shared School Vision, Mission,
and Purpose
School-wide Behavioral
Expectations
Instruction on School-wide
Behavioral Expectations
Acknowledgement of Students’
Appropriate Behavior
Consistent and Appropriate
Response to Problem Behavior
Professional Development for
Faculty and Staff
Acknowledgement of Faculty
and Staff Participation
Involvement of Family and
Community
Data-based Decision Making
Continuum of Supports

•

Questions to Ask

Critical Features of
Tier I

Critical Features of
Tier II

Examples

The RTI2-B school teams meet monthly
throughout the year to monitor the plan
and make data-based decisions
regarding the effectiveness of the plan.
Teams also use data from sources such
as office discipline referrals, universal
behavior screeners, and attendance to
identify students who may need
additional support beyond Tier I.

and practices. Students needing additional supports are identified using data
such as universal behavior screeners,
office discipline referrals, attendance,
and teacher and/or parent nominations.
Students are then grouped together
based on similar skill deficits. These
interventions should be efficient, easily
accessible for students, and provided
soon after students are identified. A goal
of Tier II is to teach socially successful
behaviors before problem behaviors
create major concerns and require
individualized intervention. In turn, this
promotes a positive school climate
where students are identified as needing additional support earlier, have rapid
access to interventions, and are taught
self-monitoring and other pro-social behaviors necessary to succeed in school.

Descriptions &
Responsibilities

together to determine what student
behaviors are considered inappropriate
at their school. School teams can then
ensure their system for responding to
problem behavior is used appropriately
and consistently by all staff.
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On the first day of
school, the RTI2-B
School Team
organized a kickoff presentation
for students
at the schoolwide assembly.
They described
the three school-wide behavioral
expectations, explained Bramble Bucks
and the acknowledgement system,
pointed out the expectation posters
displayed throughout the school, shared
the schedule for explicitly teaching
and re-teaching the expectations in all
settings throughout the school, and
discussed how to respond to problem
behavior in the school. During the
first week of school, the lesson plans
were taught to all students by a variety
of staff members in every setting,

When Bramble Middle School is ready,
they will attend Tier II Training and begin
planning for the next phase of RTI2-B.
All aspects of the framework can be
customized to meet the needs of each
school, including when they decide to
implement Tier II and Tier III.

5

Additional
Resources

Bramble Middle School began
implementing RTI2-B last year. They
started by creating the RTI2-B School
Team to plan for implementation.
During their initial training, the team
learned about the critical features of
Tier I and created their plan to meet
the specific needs of their school. The
components of their plan included
behavioral expectations, a way to
teach all students the expectations
across school settings, a system to
acknowledge expected pro-social
behavior, clear definitions for problem
behaviors, and a discipline process
that could be used consistently by all
staff. The team chose “Be Prepared,
Be Respectful, and Be Safe” as their
behavioral expectations and decided
to use behavior-specific praise paired
with tickets called “Bramble Bucks”
as their acknowledgement system.
Bramble Bucks are given to students
who exhibit the Bramble Behaviors, and
they can later be used to earn schoolwide celebrations, class-wide rewards,
and individual treats and certificates.

The RTI2-B School Team met monthly
throughout the school year. Data
were discussed at every meeting, and
included office discipline referral data,
fidelity data, progress monitoring data,
universal behavior screener data,
survey data, and social validity data.
Monitoring these data allowed the
team to make informed decisions about
which interventions should be modified
or implemented to improve the overall
quality, safety, and supportiveness of
the learning environment. The Tiered
Fidelity Inventory (TFI) is a tool the team
used to monitor implementation fidelity
and identify areas that were going well
and areas
that needed
further
attention.
Monitoring
the RTI2-B
plan allowed
the team to
revise and
improve
the plan
to ensure
their school’s needs were being met.
The team also shared information at
monthly faculty meetings, so everyone
in the school could be updated on the
plan throughout the year.

Questions to Ask

Implementation Case
Study

During staff development before the
first day of school, the RTI2-B School
Team introduced the plan to all faculty
and staff, including teachers, cafeteria
staff, bus drivers, custodial staff, parent
volunteers, and paraprofessionals. This
included a raffle for staff members
who arrived on time, and the team
explained how providing Bramble Bucks
to students demonstrating expected
pro-social behaviors would also allow
staff to be entered into monthly
drawings at faculty meetings throughout
the year. The team also administered
a survey to gain input on the plan and
made changes as
necessary.

and students rotated throughout the
different settings with their classes
during advisement. Bramble Middle
re-taught the expectations at quarterly
assemblies, in class after each break,
and through reminders during daily
announcements.

Examples

•
•

Built on Tier I and Tier II
Supports and Interventions
Continuum of Supports
Individualized Interventions
and Supports
Evidence-based Interventions
Function-based Interventions
Data-based Identification of
Students
Input from All Team Members
Progress Monitoring of
Interventions

The team attended training in the
summer, so they were able to take
as much time as they needed to plan
before implementation. Bramble Middle
was ready to start implementing RTI2-B
when the new school year started, even
though other schools in their district
decided to take more time for planning.

Descriptions &
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Critical Features of
Tier III
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Bramble Behaviors
Be Prepared
Be Respectful
Be Safe
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Bramble Middle School
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RTI2-B Implementation Self-Assessment Reference:
Orientation descriptions and/or presentations (e.g., 1-page overview, video, website) are developed for describing implementation rationale,
process, outcomes, and readiness requirements. Click here to download a copy of the RTI2-B Implementation Self-Assessment.

Additional
Resources

Tier III provides the most intensive interventions to address
the specific needs of individual students. Examples of Tier III
Interventions include:
•
Functional Behavior Assessments (FBA)
•
Behavior Support Plans (BSP)
•
Wrap-around Supports
•
Individual Counseling

Questions to Ask

Tier II is a system of prevention designed to identify students
for additional support through targeted interventions for small
groups of students. Examples of Tier II Interventions include:
•
Check-In/Check-Out (CICO)
•
Breaks are Better (BrB)
•
Small Group Social Skills Instruction
•
Mentoring

Examples

Tier I focuses on providing integrated school-wide
interventions to all students. Critical features of Tier I include:
•
Teaching school-wide behavioral expectations
•
Creating a system to acknowledge behavior
•
Using systematic discipline procedures
•
Involving families and community
•
Gathering staff feedback
•
Providing professional development
•
Incorporating student involvement
•
Strategically using multiple data sources

Descriptions &
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Response to Instruction and Intervention for Behavior (RTI2-B) is a Multi-Tiered System of Supports designed to align
social, emotional, and behavioral supports into one sustainable and effective problem-solving framework. This customizable
framework is designed to strengthen school climate with the goal of improving academic, behavioral, and social outcomes
for all students.1 Benefits of implementing RTI2-B include increases in time for academic instruction, stakeholder satisfaction,
student achievement, and student attendance, and decreases in problem behaviors, staff turnover, bullying behaviors, office
discipline referrals, suspensions, and expulsions.2
The purpose of RTI2-B is to take an instructional approach to behavior by explicitly teaching students appropriate
school behavior. It focuses on preventing problem behaviors from occurring instead of relying solely on punitive responses.
Implementing RTI2-B requires a shared commitment school-wide to identify, teach, re-teach, and reinforce behavioral
expectations for all students while consistently responding to problem behaviors when they arise. It also stresses building and
strengthening positive relationships between school staff, students, families, and the community while enhancing a positive
climate in the building.
Along with supporting all students school-wide, RTI2-B is a framework for implementing a range of evidence-based
interventions and supports. Students who need additional support are identified using multiple data sources; then,
appropriate evidence-based interventions are provided. Across all three tiers, school teams use data-based decision making
to solve problems, monitor student progress, adjust interventions, and examine the effectiveness of the plan at every tier.
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Information highlighting the main areas of responsibilities within the
scope of RTI2-B.

Team Lead
Questions to Ask

Team Member
New RTI2-B Tier I Team Member Video

*

Additional
Resources

*

External Link

Tennessee Behavior Supports Project

Functions of a Building-Based RTI2-B Tier I Team Lead

Technical Assistance
• Provide technical assistance to building teams regarding:
o Readiness for implementation
o Tier I implementation (data-based decision making, meeting schedules, communication with
staff, teaching and acknowledgment systems, new team orientation, school board presentations,
implementation manual)
Training
• Actively participate in all district specific Team Lead Meetings
• Participate in district meetings for all RTI2-B Team Leads and in other opportunities provided to support
implementation
Adapted from Midwest PBIS Network

Additional
Resources

Evaluation
• Facilitate establishment of data collection systems
• Collect and analyze data for problem solving, decision-making and action planning:
o RTI2-B implementation process data; TFI and PIRs
o Student outcome data; discipline and academic
• Document success of Tier 1 interventions
• Apply for state recognition of RTI2-B efforts and outcomes

Questions to Ask

Coordination with Tier I Team members
• Facilitate monthly Tier I Team meetings
• Facilitate monitoring of development and implementation of school-wide behavior expectations,
teaching, and acknowledgement practices
• Coordinate celebrations/boosters
• Facilitate completion and monitoring of Tier I Implementation Manual
• Coordinate building leadership team efforts to integrate RTI2-B into other school improvement activities

Examples

Communication
• Communicate RTI2-B activities at faculty meetings
• Network with other school-based coaches, district-based team.
• Communicate with parent/parent liaison/PTA/PTO
• Share Annual Report on RTI2-B with District Leadership Team
• Communicate with District Leadership Team and Tennessee Behavior Supports Project liaisons around
training, technical assistance and other supports needed to implement RTI2-B.

Descriptions &
Responsibilities

Qualifications
• Specific knowledge and skills
o essential features of school-wide RTI2-B
o problem-solving and school improvement processes
o coaching competencies (e.g., establishing and maintaining positive relationships,
communicating effectively, facilitating team processes)
• Works in the building full-time
• Has credibility and fosters positive relationships with other faculty/staff members
• Promotes shared decision-making and has the ability to work collaboratively with administrator/
decision-makers in the building
• Demonstrates ability to work effectively in groups
• Two-year commitment to the process
• Flexibility to attend team training, network meetings and advanced training opportunities

Overview

Team Lead

Overview

Team Member
Tennessee Behavior Supports Project

Functions of an RTI2-B Tier I Team Member
Descriptions &
Responsibilities

Qualifications
• Ability to enhance specific knowledge and skills
o essential features of school-wide RTI2-B
o problem-solving and school improvement processes
• Works in the building full-time
• Has the ability to work collaboratively with decision-makers in the building
• Demonstrates ability to work effectively in groups
• Flexibility to attend team trainings and team meetings

Training
• Participates in trainings related to RTI2-B
• Completes training activities to support implementation

Adapted from Midwest PBIS Network

Additional
Resources

Technical Assistance
• Provides technical assistance to members of the school regarding Tier I implementation (e.g., databased decision making, teaching expectations, acknowledgment systems, responding to problem
behavior, collecting stakeholder input)
• Reviews and updates implementation manual with the team at least yearly

Questions to Ask

Evaluation
• Facilitate establishment of data collection systems
• Reviews data for problem solving, decision-making and action planning:
o RTI2-B implementation process data: TFI and PIRs
o Student outcome data; discipline and academic

Examples

Communication
• Follows agreed upon norms and decision-making procedures at Tier I team meetings
• Actively participates in Tier I team meetings and contributes to action plan
• Reviews and discusses data with the team at Tier I team meetings
• Promotes the mission of the Tier I team to all members of the school community (e.g., faculty and staff,
families, students, and community members)
• Acts as main point of contact for colleagues when questions arise regarding RTI2-B
• Brings concerns or questions from colleagues to the Tier I team meetings for discussion, then provides
follow-up with colleagues, as needed

Overview

RTI2-B Examples to
Reference and Adapt
Handbook Guide

School Intervention Grid

Examples

Example materials from implementing districts and schools across Middle
Tennessee to reference as examples of aligning initiatives, promoting
RTI2-B, and involving stakeholders.

Descriptions &
Responsibilities

Table of Contents

District and School Improvement Goals
Questions to Ask

Mission and Vision Statements
Stakeholder Dissemination and Newsletters

Stakeholder Involvement Resources

*

Additional
Resources

RTI2-B Longitudinal Annual Report
Template to Share School Data
Tier I and Tier II Annual Summary

*

External Link
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Support

Logistics

Data

Entry Criteria:
Data
meets at least 2 criteria
Entry Criteria:
from cut-off score grid at
meets at least 2 criteria
moderate risk level OR 2
from cut-off score grid at
moderate risk and one
moderate risk level OR 2
high risk
moderate risk and one
EXAMPLE
high risk
Check-In/
Progress Monitoring
EXAMPLE
Check-Out
Source:
Check-In/
Progress Monitoring
(CICO)
Daily Progress Report
Check-Out
Source:
(CICO)
Daily Progress Report
Exit Criteria:
student performs at or
daily; morning and afternoon check-ins with feedback sessions
Exit Criteria:
Frequencythe
of day
Intervention:
above goal line during
throughout
student performs at or
daily; morning and afternoon check-ins with feedback sessions
week 3 of phase 2 of
above goal line during
throughout the day
fading the intervention
week 3 of phase 2 of
Description:
Entry Criteria:
fading the intervention
Problem Solving skills group is designed to help students with meets at least 2 criteria
Description:
Entry Criteria:
anger management and develop enhanced problem-solving
from cut-off score grid at
Problem Solving skills group is designed to help students with meets at least 2 criteria
skills. It is a Tier II intervention.
moderate risk level OR 2
anger management and develop enhanced problem-solving
from cut-off score grid at
moderate risk and one
skills. It is a Tier II intervention.
moderate risk level OR 2
high risk
Staff Roles:
Student Characteristics:
moderate risk and one
School counselor leads the
Best fit for students with
high risk
Staff Roles:
Student Characteristics:
Progress Monitoring
group
problem
solving
deficits
and
EXAMPLE
School counselor leads the
Best fit for students with
difficulty managing emotions; Source:
Problem
Progress Monitoring
group
problem solving deficits and
EXAMPLE
includes strategies to manage Training Group Progress
Solving Skills
Source:
difficulty managing emotions; Chart
Problem
and
control
feelings
and
Group
Training Group Progress
includes strategies to manage Coping
Skills DPR
Solving Skills
emotions
Chart
and
control
feelings
and
Goal Attainment Scale
Group
Coping Skills DPR
emotions
Frequency of Intervention:
Goal Attainment Scale
Exit Criteria:
Two 45-minute sessions per week
Frequency of Intervention:
After completion of week
Exit Criteria:
Two 45-minute sessions per week
10, the Tier II team will
After completion of week
evaluate intervention
10, the Tier II team will
outcomes and determine
evaluate intervention
next steps
outcomes and determine
next steps

Support

Description:

Intervention Grid

Overview

SchoolIntervention
Intervention
Grid
Grid
Logistics

Examples

Questions to Ask
Additional
Resources

Adapted from: Lane, K.L., Kalberg, J.R., & Menzies, H.M. (2009). Developing schoolwide programs to prevent
and manage problem behaviors a step-by-step approach. New York: Guildford Press.
Adapted from: Lane, K.L., Kalberg, J.R., & Menzies, H.M. (2009). Developing schoolwide programs to prevent
and manage problem behaviors a step-by-step approach. New York: Guildford Press.

Descriptions &
Responsibilities

CICO is a group-based Tier II intervention where students receive
Description:
frequent
feedback from teachers about their behavior. Students
CICOand
is atrack
group-based
Tier II intervention
where
students
earn
points towards
daily behavioral
goals
using areceive
Daily
frequent
feedback
from
teachers
about
their
behavior.
Progress Report. A mentor is assigned to each student toStudents
check-in
earn
and trackwith
points
towards
daily
behavioral
goals using a Daily
and
check-out
in the
morning
and
afternoons.
Progress Report. A mentor is assigned to each student to check-in
Staff Roles:
Student Characteristics:
and check-out with in the morning and afternoons.
CICO Coordinator
behavior maintained by adult
Staff Roles:
Student Characteristics:
CICO Mentor(s)
attention
CICO Coordinator
behavior maintained by adult
Classroom
Teachers
CICO
Mentor(s)
attention
Substitute Mentor(s)
Classroom Teachers
Substitute Mentor(s)
Frequency
of Intervention:

Support

Description:

Logistics

EXAMPLE
RTI2-B/PBIS

Staff Roles:
All staff are responsible for
following the Tier I plan

Student Characteristics:

All students are taught the
expectations and receive
behavior-specific praise with our
acknowledgment system.

Entry Criteria:

All students are part of this
Tier I intervention.

Progress Monitoring
Source:
TFI, Universal Behavior
Screener, PIRs Survey
Exit Criteria:

This is an ongoing schoolwide intervention.

Examples

Frequency of Intervention:

This intervention is a daily part of the culture and climate of the school.

Description:

brief overview of intervention relevant Tier

name of
intervention

list intervention roles

Student Characteristics:

describe who the intervention
would fit best

Entry Criteria:

add any criteria in addition
to the Tier II cut-off score
grid components

Progress Monitoring
Source:
Exit Criteria:

number of times per week and/or length of sessions

specific exit should be
provided or described in the
manual of purchased
interventions

Description:

Entry Criteria:

brief overview of intervention relevant Tier

Staff Roles:
name of
intervention

list intervention roles

Student Characteristics:

describe who the intervention
would fit best

Frequency of Intervention:

number of times per week and/or length of sessions

Adapted from: Lane, K.L., Kalberg, J.R., & Menzies, H.M. (2009). Developing schoolwide programs to prevent
and manage problem behaviors a step-by-step approach. New York: Guildford Press.

add any criteria in addition
to the Tier II cut-off score
grid components

Progress Monitoring
Source:
Exit Criteria:

specific exit should be
provided or described in the
manual of purchased
interventions

Additional
Resources

Frequency of Intervention:

Questions to Ask

Staff Roles:

Descriptions &
Responsibilities

Response to Instruction and Intervention for Behavior is a
framework to support the social and behavioral needs of all
students. This Tier I intervention emphasizes teaching school-wide
expectations, building relationships, acknowledging appropriate
behavior, consistently responding to problem behavior, and using
data to make decisions.

Data

Overview

Intervention Grid

District Examples:
Lebanon Special School District:
The District Leadership Team will partner with TBSP to create and provide staff development opportunities
to increase district and school level behavioral expertise.

Establish a foundation of support so stakeholders (e.g., teachers, caregivers, community partners,
administrators, district leadership, etc.) are knowledgeable and confident in supporting the whole child
through the MTSS framework.

Rutherford County Schools:
Training, coaching, and support are expanded to provide our 29 current schools to establish and sustain
RTI2-B implementation, by providing learning opportunities that align other behavioral and social emotional
initiatives within the framework.

Eastside:
Eastside will continue to develop a culture to support safe and healthy students and staff.
Randolph Howell Elementary STEM School:
Create “Houses” to build relationships.
Discovery School:
Social/Emotional Health- students will be engaged in our comprehensive school program through
leadership, small groups, mindfulness, and mentorships with peer and adult stakeholders.
The Tennessee Behavior Support Project would like to express our sincere thanks to Lebanon Special
School District, Montgomery County Schools, Maury County Schools, Rutherford County Schools, Liberty
Elementary School, Eastside School, Randolph Howell Elementary School and Discovery School for allowing
us to share their documents as examples.
Click here to download a copy of the RTI2-B Implementation Self-Assessment referenced above.

Additional
Resources

School Examples:
Liberty Elementary:
Create safe and healthy learning environment for our students.

Questions to Ask

Maury County Schools:
Align, monitor, and support the integrated implementation of SEL, Equity, discipline policies within MTSS-B.

Examples

Montgomery County Schools:
Revise student code of conduct to reflect a positive, proactive, and instructive approach to student
behavior.

Descriptions &
Responsibilities

Positive culture and climate in a school directly impacts the academic success of students. The inclusion of
goals that focus on the social, emotional and behavioral health of students promotes a positive climate and
is an indicator of the overall health of a school and/or district’s RTI2-B system. The Self-Assessment-Survey
suggests that the organizational leadership team prioritize this area in their top five permanent goals or
priorities for 3 to 5 years.

Overview

Tennessee Behavior Supports Project

District and School Improvement Goals
Examples

Tennessee Behavior Supports Project

Examples

District Examples:
Murfreesboro City Schools:
It is the mission of the MCS system to assure academic and personal success for each child. The
purpose of the MCS RTI²-B is to support that mission by providing comprehensive integrated multitiered levels of support that address the behavioral, social, and emotional development of each child.
RTI2-B promotes safe classrooms and healthy environments conducive to learning for all students.

Descriptions &
Responsibilities

Making RTI2-B a part of the district vision and/or mission statements is an indicator of success per the SelfAssessment Survey. The survey states, “RTI2-B vision statement (and clear rationale) supporting importance
of school climate (and how RTI2-B can improve both school climate and academic achievement) is
developed and endorsed by lead state/district/school administrators.

Overview

Mission and Vision Statements

Maury County Public Schools:
In order to promote the 7 Keys of College and Career Readiness and foster thriving schools, MCPS
will promote programs and initiatives that encourage social, emotional, and academic growth through
a tiered behavioral intervention framework. In Tennessee, this framework is known as Response to
Instruction & Intervention for Behavior (RTI2-B). Schools have received ongoing training, support, and
resource allocation through a partnership with Tennessee Behavior Supports Project.

Examples

School Purpose Statement Examples:
Halls Elementary:
Students, staff, families, and the community will work together to create an enriched learning
environment where Halls Elementary students will experience increased motivation in achieving:
academic, social, emotional, and behavioral success.

Questions to Ask

The Tennessee Behavior Support Project would like to express our sincere thanks to Murfreesboro City Schools, Maury
County Public Schools, and Halls Elementary for allowing us to share their documents as examples.

Additional
Resources

RTI2-B Implementation Self-Assessment References:
Click here to download a copy of the RTI2-B Implementation Self-Assessment referenced above.

Tennessee Behavior Supports Project

and
StakeNewsletters
holder Dissemination Examples

Examples

Murfreesboro City Schools Newsletter:

Descriptions &
Responsibilities

District Leadership Team and Tier I Team members are encouraged to disseminate information
regarding RTI2-B to various stakeholders, including other school staff, families/caregivers, and
community members. This suggestion comes from the Annual Self-Assessment Survey that District
Leadership Teams complete on an annual basis to evaluate their district’s implementation, which states
“Stakeholders assist in disseminating information and accomplishments (e.g., website, newsletter,
meeting presentations, conferences, media, annual progress reports).” Information about RTI2-B can be
shared via school and district websites, social media sites such as Facebook or Twitter, newsletters
presentations during meetings (e.g., School Board meetings, PTO/PTA meetings), conferences, media
(e.g., videos about RTI2-B), and/or annual progress reports. See examples below from various districts in
Tennessee.

Overview

Stakeholder Dissemination

Questions to Ask
Additional
Resources

Overview

Rutherford County Newsletter:

Descriptions &
Responsibilities

Examples

Questions to Ask

Additional
Resources

Overview

Overall Creek Elementary Newsletter and Twitter Post:

Descriptions &
Responsibilities

Examples

Questions to Ask

Additional
Resources

Overview

Freedom Middle School Newsletter:

Descriptions &
Responsibilities

Examples

Questions to Ask

Additional
Resources

Overview

Descriptions &
Responsibilities

Examples

Questions to Ask
Additional
Resources
The Tennessee Behavior Support Project would like to express our sincere thanks to Murfreesboro City
Schools, Rutherford County Schools, Overall Creek Elementary School and Freedom Middle School for
allowing us to share their documents as examples.
The Tennessee Behavior Support Project would
like to express our sincere thanks to Murfreesboro City
Click here to download a copy of the RTI2-B Implementation Self-Assessment referenced above.
Schools, Rutherford County Schools, Overall Creek Elementary School and Freedom Middle School for
allowing us to share their documents as examples.
Click here to download a copy of the RTI2-B Implementation Self-Assessment referenced above.

Tennessee Behavior Supports Project

Resources

Tier I teams should revisit school-wide behavioral expectations annually to ensure the values of the school
community are reflected. Getting input from staff, students, and families on the school-wide behavioral
expectations matrix helps create consistency across all settings, including home and the community.
The Appendix of the PBIS Cultural Responsiveness Field Guide has excellent examples of how to do this
meaningfully.

Researchers in Washington developed SPBD Support, which is a collection of tools to gather input from
staff and students on Multi-Tiered Behavioral Frameworks in their building. The Staff Perceptions of
Behavior and Discipline (SPBD; Feuerborn, Tyre, & King, 2015) and the Student Perceptions of Behavior
and Discipline (StPBD; Feuerborn, Tyre, Beaudoin, & Zecevic, Under review) are designed to help teams
plan and implement their school-wide framework. These surveys and reports are free of charge and can be
requested directly from their website.
Without being told the “why” behind the school’s RTI2-B framework, students may not buy into the plan.
The TBSP’s Teaching the Plan to Students presentation should be adapted to share with students to
help them better understand the rational for RTI2-B while highlighting how the system is more than just
celebrations.

Additional
Resources

Involve Students
Review the following briefs from the TBSP’s Student Involvement Series to guide teams while meaningfully
including students in the development, implementation and evaluation of the Tier I plan.
What is Student Involvement?
Meaningful Involvement
Student Leadership Teams
Working with Elementary, Middle, and High School Students
Focus Groups

Questions to Ask

Establish Stakeholder Representation on RTI2-B Teams
Having student, family, and community representation on your RTI2-B team is a critical way to gather
consistent input and facilitate involvement. As stakeholders are invited to join the Tier I RTI2-B
School Leadership Team or participate in sub-committees, it is essential to define their roles and key
responsibilities. This description is an example of what could be embedded within a school’s RTI2-B
Tier I Implementation Manual. Tier I meetings are a time to review school-wide data and discuss how to
strengthen and implement components of the plan. These meetings are not a time to discuss confidential
information such as individual students.

Examples

Schools should provide multiple, accessible methods for gathering input. This can be accomplished
by delivering in-person or virtual town hall events, hosting coffee with administrators, using physical or
virtual comment boxes, encouraging email or phone communication, and strategically using surveys.
When planning to involve stakeholders, schools should seek input from many different voices. This should
include not only Parent Teacher Organizations and Student Leadership Groups, but input should also be
gathered from diverse groups of stakeholders who accurately represent the entire school community
(e.g., students with disabilities, students with non-biological caregivers, caregivers who do not frequently
volunteer at school). Below are suggestions to improve student, family, and community involvement.

Descriptions &
Responsibilities

The Primary Intervention Rating Scale (PIRS; Lane, Kalberg, Bruhn, Driscoll, Wehby, & Elliot, 2009) is
one way to gather input from staff, but how does your team gather input from additional stakeholders
throughout the year? Research on Multi-Tiered Behavioral Frameworks suggests that the most successful
schools build their framework by including the priorities and voices of their stakeholders.

Overview

Stakeholder Involvement

In addition to outside community partners, the School Board should be included in school and district
implementation of RTI2-B. This guide and example school board presentation can be adapted to promote
RTI2-B and share areas of success. Invite members of the RTI2-B teams to highlight the extraordinary work
done by all of their schools to promote a positive school climate!
Summary
We know stakeholder involvement is no small feat. As schools plan to increase stakeholder involvement,
it is important to identify simple action steps (e.g., asking families to complete an exit survey at a family
night) as a starting point. Over time schools will recognize the benefits of involving students, families, and
community members, and then additional ways to include these stakeholders will naturally evolve!
References

Feuerborn, L., Tyre, A., Beaudoin, K., & Zecevic, M. (Under review). Student perceptions of behavior and discipline: A PBIS survey for student voice.
Feuerborn, L., Tyre, A., & King, J. (2015). The staff perceptions of behavior and discipline (SPBD) survey: A tool to help achieve systemic change through
schoolwide positive behavior support. Journal of Positive Behavior Interventions, 17(2), 116-126.
Lane, K. L., Kalberg, J. R., Bruhn, A. L., Driscoll, S. A., Wehby, J. H., & Elliott, S. N. (2009). Assessing social validity of school-wide positive behavior support
plans: Evidence for the reliability and structure of the Primary Intervention Rating Scale. School Psychology Review, 38(1), 135–144.

Additional
Resources

Involve Community Members
Students, families, and school staff are a part of a larger community; therefore, community partners should
be informed of how they can carry out the school’s Tier I plan. This Community Partners Resource shows
how the school’s RTI2-B framework can be adapted for different settings, including links and helpful tips to
help reteach behavioral skills to students.

Questions to Ask

Survey and school-level data helps teams plan which topics to include at family night events, but data
should also be used to measure the effectiveness of those events. Evaluation forms about the family
night can quickly be completed in-person or electronically, so the team has specific information on which
aspects were most beneficial. Consider customizing the Department of Youth & Community Development’s
Workshop Evaluation Form. An evaluation form could compliment the school’s acknowledgment system
because families and caregivers who complete the form could earn a treat at the event, be entered into
a drawing, or mark it off on their Family Involvement Passport. Just because family nights tend to follow
the same formula every year does not mean there isn’t room for improvement! Review this brief for more
information about acknowledging family and community members as part of the Tier I plan.

Examples

Survey families to gather input on activities and resources of interest. Virtual or in-person family nights are
often scheduled and added to the calendar without any input from the people the event is designed to
support. Questions to consider include:
• Are families looking for tips on how to support behavior at home?
• Do families need information on requesting assistance for academic, social, or behavioral needs?
• Do families want help preparing for an upcoming transition?
• Would it be helpful to have community partners provide information on available resources?
If attendance has been an issue, including questions about time, day, and childcare needs could help
improve the ability of families to attend.

Descriptions &
Responsibilities

Stakeholders are best prepared to share input when they have information about their school’s RTI2-B
framework. This RTI2-B at Home presentation shares an overview of what RTI2-B looks like at home and
in the community. This video outlines steps to consider as you enhance your Family and Community
Engagement.

Overview

Involve Families
It is important to gather input on all aspects of the school’s RTI2-B plan, including the acknowledgment
system and discipline process. Review this example RTI2-B Survey for Families for inspiration on how
school teams can ask questions regarding various topics. To improve communication and strategic
relationship building with families, consider adapting this Beginning of the Year Questionnaire.

Tennessee Behavior Supports Project

Overview

Tier I and Tier II

Annual Summary

EXAMPLE SCHOOL

2016-2017

How are we implementing PBIS at our school in Tier I?

Examples

The Tiered Fidelity Inventory (our PBIS assessment)
indicates that we are implementing all tiers of PBIS at or
above the benchmark. We have identified the items from
each tier that we want to improve, and we have included
them in our Action Plan at the end of this report. We want
to include family members on our PBIS Tier I team.
What is our Office Discipline Referral rate?

Questions to Ask

Our referral rate was above the nation average the first
part of the year. After we retaught expectations and were
consistent with our acknowledgement and consequence
systems, there was a decline in the average referrals per
day. We ended the year at well below the national
average for our size and level of school. We will celebrate
this accomplishment with our students at our year end
assembly on June 1st at 2:00 pm in the gym.
How is our attendance?
Last Year: 83.5%
This Year: 93.5%

How effective are our Tier II Interventions?
We provide interventions for students needing additional
support. Our interventions of Check-In/Check-Out, Social
Skills Groups, and Homework Club were successful this
year. We have items in our Action Plan to improve the
outcomes of the Anger Management group for next year.

Tier II Interventions

Success
Rate

Check-In/Check-Out

80%

Social Skills

30%

Anger Management

33%

Homework Club

71%

Example School, 1642 Shasta Way, Cascade, OR 97400

541-001-1110

Additional
Resources

Our Attendance Initiative is producing excellent results
and we are working to continue to improve our
attendance. Thanks to all our families for the help with
this wonderful progress.

Descriptions &
Responsibilities

Positive Behavioral interventions & Supports (PBIS)
Annual Summary

We provide Tier III Interventions for students needing individualized supports. Our Behavior Support Plans
and the Attendance Initiative Intervention have been successful. We want to improve the outcomes of
our Wraparound program which is included in our Action Plan.
# of Students

% Successful

5

# of Students
Meeting Goal
4

Behavior Support Plans
Wraparound

3

1

33%

Attendance Initiative

2

2

100%

80%

How are we implementing all Tiers of PBIS at our school?

2. Change the format of the Anger Management group to assess
the student needs and focus on specific social/emotional skills.
3. Review our Wraparound Intervention and plan ways for the
community partners to have more involvement.
4. Continue to sustain our strong PBIS implementation across all
tiers, with our goal of helping all children to be successful.

Example School, 1642 Shasta Way, Cascade, OR 97400

Please call or email us with
your questions or
comments.
Example School PBIS Team
Joan Smith, Facilitator
(999)999-0123
email@example.com

541-001-1110

Additional
Resources

1. We will expand our PBIS Team to include more representative
teaching staff and will also include a family member. Our Tier I
team will meet monthly, the third Wednesday of every month,
alternating before and after school.

Contact Us

Questions to Ask

Our Action Plan for 2017-18:

Examples

The graphs below show that we are above the benchmark (70%) in almost all areas. We are excited
about our PBIS implementation and our Action Plan includes steps to help us sustain our program and
continue to improve.

Descriptions &
Responsibilities

Intervention

Overview

How effective are our Tier III Interventions?

Overview

PBIS Annual Summary

Roosevelt School
How do students access Tier II Interventions?

What is the status of PBIS implementation?

The TFI indicates that we are implementing both Tier I and Tier II with Fidelity. Within the care features,
we are strong in all areas, except for Tier II Interventions.

Examples

Families and staff members can complete a request for assistance indicating the student’s need for
additional supports. Students are generally identified through major office discipline referrals, attendance
issues, difficulty in school and/or student referral. The Tier II team reviews the referrals biweekly and
makes decisions about which Tier II Intervention would best fit the student. Parent permission is given
prior to any student beginning a Tier II or Tier III intervention.

Descriptions &
Responsibilities

Annual School Summary – Tier II example

Questions to Ask

Intervention
Check-In/Check-Out
Social Skills Groups
Anger Management

# of Students
25
30
15

Action Plan for Next School Year:

# of Students Meeting Goal
20
27
5

% Successful
80%
90%
33%

1. Increase our number of students in CICO by adding another CICO Mentor
2. Change the format of the Anger Management group to assess the student needs
and focus on specific social/emotional skills.
3. Consider adding a recess intervention: Recess Academy for students needing the
intervention.

Additional
Resources

How effective are our Tier II Interventions?

Handbook Guide

1. Does our school use a shared drive for resources and materials related
to RTI2-B? If so, can I gain access to that drive?

3. Are we implementing all three tiers of RTI2-B? If not, when do we
anticipate being trained in the advanced tiers?
4. Who are the other members of our RTI2-B Tier I, Tier II, and/or Tier III
Team, and which team(s) am I on?

6. Where can I access our Tier I, Tier II, and Tier III Implementation
Manuals?
7. Who is our district contact for RTI2-B resources and support (e.g., District
Coach, District Coordinator)?

Additional
Resources

5. Why was I selected to join this team based on my role, and how can I
best contribute?

Questions to Ask

2. How long has our school been implementing RTI2-B and why did we
begin implementing?

Examples

Information to ensure you are prepared to contribute to your next RTI2-B
Team Meeting.

Descriptions &
Responsibilities

Table of Contents

Overview

Questions to Ask Your RTI2-B
Team Lead or Administrator

Overview

Additional Resources
Handbook Guide

RTI2-B Overview Video

Classroom Management

Questions to Ask

RTI2-B Walkthrough Video

*
*
*

Examples

Materials to support further questions related to implementing RTI2-B,
including videos and resources on classroom management and
examples shared throughout RTI2-B trainings.

Descriptions &
Responsibilities

Table of Contents

Other Examples and Training
Materials

Additional
Resources

Common Acronyms

*

External Link

Tennessee Behavior Supports Project

and Training Materials

password: tbsp1

Tier II

password: tbsp2

Tier III

password: tbsp3

Examples

Tier I

Descriptions &
Responsibilities

To access the other examples in each Tier, click the button and enter the
provided password.

Overview

Other Examples

Additional
Resources

password: tbspcoaches

Questions to Ask

District Coaches
and Team Leads

Tennessee Behavior Supports Project

B.R.B.

Breaks Are Better

C.I.C.O.

Check-In Check-Out

C.O.P.

Communities of Practice

D.C.

District Coordinator

D.I.P.

District Implementation Plan

D.L.T.

District Leadership Team

D.P.R.

Daily Progress Report

F.A.C.T.S.

Functional Assessment Checklist for Teachers and Staff

F.B.A.

Functional Behavior Assessment

I.S.F.

Interconnected Systems Framework

M.O.D.

Model of Demonstration

M.T.S.S.

Multi-Tiered System of Supports

O.D.R.s

Office Discipline Referrals

O.T.R.

Opportunities to Respond

P.B.I.S.

Positive Behavior Interventions and Supports

P.I.E.

Partners in Education

P.I.R.S.

Primary Intervention Rating Scale

P.T.R.

Prevent Teach Reinforce

RTI2-B

Response to Instruction and Intervention for Behavior

S.E.L.

Social-Emotional Learning

S.O.R.

School of Recognition

S.R.S.S.-I.E.

Student Risk Screening Scale-Internalizing/Externalizing

S.S.T.

Student Support Team

S.W.I.S.

School-wide Information System

T.B.S.P.

Tennessee Behavior Supports Project

T.D.O.E.

Tennessee Department of Education

T.F.I.

Tiered Fidelity Inventory

T.I.C.

Trauma Informed Care

Additional
Resources

Behavior Intervention Plan

Questions to Ask

B.I.P.

Examples

Association of Positive Behavior Supports

Descriptions &
Responsibilities

A.P.B.S.

Overview

Common Acronyms

Overview

Tennessee Behavior Supports Project by Region: 2015-2020
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University of Memphis - Lambuth

Examples
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Descriptions &
Responsibilities

Stewart

Vanderbilt University
University of Tennessee - Knoxville

Dr. William Hunter
Email: wchunter@memphis.edu
Phone: 901-678-4932
Website: tbspmemphis.com

Vanderbilt University
Abbie
Dr.
ErikJenkins
Carter
Email:
abbie.jenkins@vanderbilt.edu
Email: tennesseebsp@vanderbilt.edu
Phone: 615-343-0706
615-343-0706
Phone:
Website: tennesseebsp.org
Website: tennesseebsp.org

University of Tennessee
Knoxville

Additional
Resources

University of Memphis,
Lambuth Campus

Questions to Ask

The Tennessee Behavior Supports Project (TBSP) is funded by the Tennessee Department of Education and consists
of three regional support contracts: University of Memphis – Lambuth Campus, Vanderbilt University, and University
of Tennessee – Knoxville. TBSP is responsible for providing training and technical assistance to schools as they
address the behavioral needs of students through Response to Instruction and Intervention for Behavior (RTI2-B).
To locate the project assigned to your region, see below.

Dr. Tara Moore
Email: tara.moore@utk.edu
Phone: 865-974-2760
Website: etbsp.utk.edu
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